than 1% percent having less than a year of experience. In terms of experience as the particular
employing school, the participants tended to have been at the current school for an extended
period, with 34.50% having been there for 11 or more years and an additional 29.84% having
been there for between 6 and 10 years. The most common subject taught was English (17.83%)

followed by mathematics (14.73%) and science (13.18%).
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Table 1

Characteristics of Teachers and Counselors Responding to All Survey Items at 94 Schools

Characteristic n %

Participant Type
School Counselor 126 48.84
Teacher 132 51.16

Grade Level of Students Counseled

9th Grade 13 5.04
10th Grade 9 3.49
11th Grade 12 4.65
12th Grade 17 6.59
College/Career All Grades 89 34.50
Not Answered 118 45,74

Total Years of Experience

Less than 6 months 1 0.39
6 months to less than 1 year 1 0.39
1 year to less than 3 years 12 4.65
3 years to less than 5 years 24 9.30
5 years or more 220 85.27
Years at this
School
Less than one year 13 5.04
One year less than two years 11 4.26
2-5 years 68 26.36
6-10 years 77 29.84
11+ years 89 34.50
Subject Taught
English 46 17.83
Mathematics 38 14.73
Science 34 13.18
Not Answered 140 54.26
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Research Question 1: What perception do school counselors/teachers have of their high
schools’ college readiness culture in terms of their assessment of college climate, college talk,
hands-on-support, counselor/teacher advocacy and resources?

Five constructs were assessed within each research question: (a) college-climate, (b)
college talk, (c) counselor/teacher advocacy, (d) hands-on-support, and (e) resources. The
researcher collapsed the rating scales from a 4-point rating into a 2-point category to simplify
discussion and facilitate comparisons of results both across and between subgroups. Descriptions
of the responses to the items covering these five measures are provided in this section by 1) all
participants and 2) subgroups. Each table provides the frequency and percentage of participants
to respond to the five constructs.

College Climate. Items from this measure were intended to measure school counselors
and teachers beliefs about students preparation/plans for postsecondary education. As indicated
in Table 2, participants were most positive about college climate items pertaining to students’
academic preparation for postsecondary education (78.29%) and students effort to plan for
college (71.32%). Participants were least likely to believe items about college aspirations among
students (68.22%) and help provided outside of class with college planning (66.67). Based on the
data, school counselors and teachers have a fairly-positive perception of the college climate in
their high school. These results suggest that academic preparation provided is perceived to be the

most important component in the college climate measure among those surveyed.
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Table 2

Frequencies and Percentages of Responses to College Climate Items (N = 258)

Slight/Some Great/Very Great

College Climate Item Extent Extent

n % n %

School counselors/teachers in my high
school expect most students to go to
college. 82 31.78 176 68.22
School counselors/teachers in my high
scho_ol help stude_nts plan for college 86 33.33 172 66.67
outside of class time.

School counselors/teachers believe the
currl_culum in our high school is focused on 56 2171 202 78.99
helping students get ready for college.
School counselors/teachers believe many
of the students in our school are planning 74 28.68 184 71.32
to go to college.

College Climate by Subgroups. Table 3 shows a comparison of the response to the four
items as a function of group, where similar items on the college climate measure received
favorable responses among school counselors and teachers. With respect to the four items, both
groups were very positive about the extent to which “School counselors/teachers believe the
curriculum in our high school is focused on helping students get ready for college” among both
groups (including 84.13% of school counselors and 72.73% of teachers). The second item to
receive high responses in both groups was “School counselors/teachers believe many of the
students in our school are planning to go to college,” which garnered agreement from 77.78% of

school counselors and 65.15% of teachers.
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Table 3 also reflects differences in school counselors and teachers perception of their
high school’s college climate, where a 12 to 15 point difference is reported on the four college
items between subgroups. On average, 64% of teachers were least likely to respond to items on
this measure with great or very great extent compared to school counselor’s response of 75 to
84%. The largest difference observed between groups was for college climate statement
concerning college planning provided to student outside of class time. Seventy-six percent of
school counselors compared to 57.58% of teachers believed this statement about school
counselors and teachers in their high school. These results suggest that school counselors tend to
believe school counselor and teachers in their high school have high expectations for student’s
aspirations to plan for and enroll in college; assist students with college planning and are much
more positive about the efficacy of the curriculum than teachers. The perceptual data shows a
gap among school counselors and teacher’s belief about students academic preparation, college

planning, and support received at the school level.
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Table 3

Frequencies and Percentages of Responses to College Climate Items by School Counselor and
Teacher Groups

Slight/Some Great/Very Great
College Climate Item Extent Extent
n % n %

School Counselors

School counselors/teachers in my high
school expect most students to go to 31 24.60 05 75.40
college.

School counselors/teachers in my high
school help students plan for college 30 23.81 96 76.19
outside of class time.

School counselors/teachers believe the
curriculum in our high school is focused 20 15.87 106 84.13
on helping students get ready for college.

School counselors/teachers believe many
of the students in our school are planning 28 22.22 08 77.78
to go to college.

Teachers

School counselors/teachers in my high

school expect most students to go to 51 38.64 81 61.36
college.

School counselors/teachers in my high

school help students plan for college 56 42 42 76 57.58

outside of class time.

School counselors/teachers believe the
curriculum in our high school is focused 36 2727 96 72.73
on helping students get ready for college.

School counselors/teachers believe many
of the students in our school are planning 46 34.85 86 65.15
to go to college.
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College Talk. Items in this measure asked participants to indicate how frequently in-
depth discussions are held with students regarding college-related information. As indicated in
Table 4, items about in-depth discussion of student’s ACT/SAT scores (93.80%) and readiness
for college-level work (86.43%) are reported to occur most frequently in their high school.
Remaining items on Table 4, are reported to occur very frequently (83% or higher) between
students and school counselors/teachers in the high school surveyed, except for the college talk
item pertaining to in-depth discussion about college aspirations for out-of state schools (73.64%).
These finding reveal that school counselors/teachers engage in very frequent discussion with
their students concerning college readiness, planning and enroliment.

College Talk by Subgroups. Table 5 indicates the frequency and percentage of in-depth
discussion reported to the same items but separately for each group. The descriptive data shows
that school counselors reported in higher percentages (90% and above) that in-depth college
related discussion are frequently held with students in their high school than teachers. The item
with the largest difference in frequency of discussion among subgroups was for the college talk
statement “School counselors/teachers in my high school discuss different admission
requirements for community college versus four-year universities with students,” which indicates
91.27% of school counselors compared to only 71.97% of teachers perceive this to happen.
College talk statement, “School counselors/teachers in my school discuss with students how to
decide which college to attend” reveals a substantial difference in the frequency of discussion
between =subgroups. Ninety-four (94.44%) of school counselors hold a more positive perception
about discussion held to assist students with making decisions about prospective college

compared to
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77.27% of teachers in their high school. The only statement for which teachers responded to
college talk items somewhat more favorably than school counselors was for the statement
“School counselors/teachers in my school discuss with students the opportunities to attend out-
of-state schools” of which 75.00% of teachers agreed compared to 72.22% of school counselors.
These finding suggest that school counselors often believe their school counselors and teachers

frequently help student’s navigate the college planning process through thorough discussion.
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Table 4

Frequencies and Percentages of Responses to College Talk Items (N = 258)

Very/Somewhat  Very/Somewhat
College Talk Item Infrequently Frequently
n % n %

School counselors/teachers in my high

school discuss different admission

requirements for community college 48 18.60 210 8140
versus four-year universities with students.

School counselors/teachers in my school
discuss different admissions requirements 38 14.73 220 85.27
among four-year colleges with students.

School counselors/teachers in my school
discuss with students how to decide which 37 14.34 221 85.66
college to attend.

School counselors/teachers in my school

discuss with students the likelihood of

being accepted into different types of 46 17.83 212 8217
colleges/universities.

School counselors/teachers in my school

discuss with students what ACT/SAT

scores are needed to get into the college 16 6.20 242 93.80
they want to attend.

School counselors/teachers in my school
discuss with students their readiness for 35 13.57 223 86.43
college-level work.

School counselors/teachers in my school
discuss with students the opportunities to 68 26.36 190 73.64
attend out-of-state schools.

School counselors/teachers in my school
discuss with students the kind of study
skills they will need in college or
vocational/technical school.

42 16.28 216 83.72
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Table 5

Frequencies and Percentages of Responses to College Talk Items by School Counselor and

Teacher Groups

College Talk Item

Very/Somewhat
Infrequently

n

%

Very/Somewhat
Frequently

n

%

School Counselors

School counselors/teachers in my high
school discuss different admission
requirements for community college

versus four-year universities with students.

School counselors/teachers in my school
discuss different admissions requirements
among four-year colleges with students.

School counselors/teachers in my school
discuss with students how to decide which
college to attend.

School counselors/teachers in my school
discuss with students the likelihood of
being accepted into different types of
colleges/universities.

School counselors/teachers in my school
discuss with students what ACT/SAT
scores are needed to get into the college
they want to attend.

School counselors/teachers in my school
discuss with students their readiness for
college-level work.

School counselors/teachers in my school
discuss with students the opportunities to
attend out-of-state schools.

School counselors/teachers in my school
discuss with students the kind of study
skills they will need in college or
vocational/technical school.

11

16

11

35

15

8.73

7.14

5.56

12.70

2.38

8.73

27.78

11.90

115

117

119

110

123

115

91

111

91.27

92.86

94.44

87.30

97.62

91.27

72.22

88.10
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(Table 5 Continued)

Very/Somewhat  Very/Somewhat
College Talk Item Infrequently Frequently
n % n %

Teachers

School counselors/teachers in my high

school discuss different admission

requirements for community college 37 28.03 95 71.97
versus four-year universities with students.

School counselors/teachers in my school
discuss different admissions requirements 29 21.97 103 78.03
among four-year colleges with students.

School counselors/teachers in my school
discuss with students how to decide which  3g 22.73 102 77.27
college to attend.

School counselors/teachers in my school

discuss with students the likelihood of

being accepted into different types of 30 22.73 102 77.27
colleges/universities.

School counselors/teachers in my school

discuss with students what ACT/SAT

scores are needed to get into the college 13 9.85 119 90.15
they want to attend.

School counselors/teachers in my school
discuss with students their readiness for 24 18.18 108 81.82
college-level work.

School counselors/teachers in my school
discuss with students the opportunities to 33 25.00 99 75.00
attend out-of-state schools.

School counselors/teachers in my school

discuss with students the kind of study

skills they will need in college or 27 20.45 105 79.55
vocational/technical school.
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Hands-on Support. The hands-on support measure was intended to measure the extent
to which school counselors/teachers actively support and encourage all students with educational
aspirations and postsecondary planning. The percentages in Table 6 indicate school counselors
and teachers are most likely to help students identify courses needed for college admission
(96.51%) and encourage students to enroll in higher-level courses, (90.70%) and select courses
for graduation requirements (83.72%). There were lower but still substantial levels of support
reported in remaining items in Table 6. These results show that school counselors and teachers
provide support and encourage student’s educational planning to a very great extent in their high
school.

Hands-on Support by Subgroups. Table 7 indicates the extent to which school
counselors and teachers compare on the five items. There were substantial differences between
the two groups on several items one of which the largest difference was reported for the
statement “school counselors/teachers in my high school encourage students to take AP/honors
courses.” Only 70.45% of teachers responded to this item with somewhat/to a very great extent
when compared to school counselors (93.65%). There was also substantial difference reported
for the extent to which “school counselors/teachers talk to students about colleges that are suited
for their interest and abilities.” Ninety-two percent (92.06%) of the school counselors compared
to only 71.97% of teachers indicated this item was carried out to a very great extent. The
descriptive data in Table 7 also shows that teacher’s response to hands-on support items (as a
group), varied more within the measure than school counselors as a group. It appears that schools
counselors tend to have a more positive perception of the active support school

counselors/teachers provide for students. Teachers may have a more critical assessment of school
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counselors and teachers effort to encourage higher-level courses and college selectivity among

students in their high school.

Table 6

Frequencies and Percentages of Responses to Hands-On Support Items (N = 258)

Slight/Some Great/Very Great
Hands-On Support Item Extent Extent
n % n %

School counselors/teachers in my high
school help students select courses that 42 16.28 216 83.72
meet state graduation requirements.

School counselors/teachers in my high
school help students select courses they 9 3.49 249 96.51
will need for college admission.

School counselors/teachers in my high
school encourage students to take 24 9.30 234 90.70
AP/honors courses. '

School counselors/teachers in my high
school encourage students to continue 47 18.22 211 81.78
their education after high school.

School counselors/teachers in my high
school talk to students about colleges that 47 18.22 211 81.78
are suited for their interest and abilities.
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Table 7

Frequencies and Percentages of Responses to Hands-On Support Items by School Counselor and
Teacher Groups

Slight/Some Great/Very Great
Hands-On Support Item Extent Extent
n % n %

School Counselors

School counselors/teachers in my high
school help students select courses that 0 0.00 126  100.00
meet state graduation requirements.

School counselors/teachers in my high
school help students select courses they 1 0.79 125 99.21
will need for college admission.

School counselors/teachers in my high
school encourage students to take 8 6.35 118 93.65
AP/honors courses.

School counselors/teachers in my high
school encourage students to continue 1 0.79 125 99.21
their education after high school.

School counselors/teachers in my high
school talk to students about colleges that 1 7.94 116 92.06
are suited for their interest and abilities.

Teachers

School counselors/teachers in my high
school help students select courses that 9 6.82 123 93.18
meet state graduation requirements.

School counselors/teachers in my high
school help students select courses they 23 17.42 109 82.58
will need for college admission.

School counselors/teachers in my high
school encourage students to take 39 2955 03 70.45
AP/honors courses.

School counselors/teachers in my high
school encourage students to continue 10 7.58 122 92.42
their education after high school.

School counselors/teachers in my high
school talk to students about colleges that 37 28.03 95 71.97
are suited for their interest and abilities.
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Counselor/Teacher Advocacy. Items in this section asked participants to assess how
much school counselors/teaches are perceived to help college-bound students with the college
search and application process. Table 8 indicates four out of the six items relating to college
selectivity, discussion of the collegiate experience, scholarship search and application process for
college and vocational/technical schools were rated (somewhat/very frequently) 88% and higher
on this measure. The item with the highest percentage was for the item encouraging college-
bound students to seek attendance with multiple colleges (96.5%). The lowest, but still
substantial percentage reported on the counselor/teacher advocacy measure involved school
counselors/teachers help with college-bound student’s financial planning for college tuition and
expenses (81.40%). These results suggest that students who are expected to go to college are
provided with frequent support in several aspects of college related task.

Counselor/Teacher Advocacy by Subgroups. Descriptive data in Table 9 shows
comparison between subgroup on the counselor/teacher advocacy measure. School counselors
and teachers disagreed in respect to the frequency of support provided to college-bound students
with items involving the application process, discussing the collegiate experience and
scholarship search. The largest difference found among subgroups was for the frequency of
support provided “to help college-bound students find scholarships to apply for prior to college
enrollment. Teachers were less likely (84.85%) to report this practice when compared to school
counselors (97.62%). The second largest difference was found with the counselor/teacher
advocacy statement “school counselor/teachers help students plan for how to pay for tuition and
other expenses.” Eighty-six percent of school counselors perceive that college-bound students
more frequently receive help with this item compared to 76.52% of teachers on this measure.

Aside from the variation between groups, school counselors and teachers appear to provide a
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great deal of support to student’s expected to enroll in college. It appears that both school
counselors and teachers may not be as actively involved with helping students select which

college to attend or assisting students with securing a plan to pay for college.
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Table 8

Frequencies and Percentages of Responses to Counselor/Teacher Advocacy Items (N = 258)

Very/Somewhat  Very/Somewhat
Counselor/Teacher Advocacy Item Infrequently Frequently
N % n %

School counselors/teachers in my high
school encourage college-bound students 9 3.49 249 96.51
to apply to several different colleges.

School counselors/teachers in my high
school talk to college bound students 21 8.14 237 91.86
about what college is like.

School counselors/teachers in my high
school help college-bound students fill out
applications for college or
vocational/technical schools.

School counselors/teachers in my high
school help college-bound students find
scholarships to apply for prior college
enrollment.

School counselors/teachers in my high
school help students decide which college 45 17.44 213 8256
to attend.

31 12.02 227 87.98

23 8.91 235 91.09

School counselors/teachers in my high
school help students plan for how to pay 48 18.60 210 81.40
for tuition and other expenses.
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Table 9

Frequencies and Percentages of Responses to Counselor/Teacher Advocacy Items by School
Counselor and Teacher Groups

Very/Somewhat  Very/Somewhat
Counselor/Teacher Advocacy Item Infrequently Frequently
n % n %

School Counselors

School counselors/teachers in my high
school encourage college-bound students 2 1.59 124 98.41
to apply to several different colleges.

School counselors/teachers in my high
school talk to college bound students 4 3.17 122 96.83
about what college is like.

School counselors/teachers in my high
school help college-bound students fill out

applications for college or 12 9.52 114 90.48
vocational/technical schools.

School counselors/teachers in my high

school help college-bound students find

scholarships to apply for prior college 3 2.38 123 97.62

enrollment.

School counselors/teachers in my high
school help students decide which college  1g 14.29 108 85.71
to attend.

School counselors/teachers in my high
school help students plan for how to pay 17 13.49 109 86.51
for tuition and other expenses.

(Table 9 Continues)

90



(Table 9 Continued)

Very/Somewhat  Very/Somewhat
Counselor/Teacher Advocacy Item Infrequently Frequently
n % n %

Teachers

School counselors/teachers in my high
school encourage college-bound students 7 5.30 125 94.70
to apply to several different colleges.

School counselors/teachers in my high
school talk to college bound students 17 12.88 115 87.12
about what college is like.

School counselors/teachers in my high

school help college-bound students fill out

applications for college or 19 14.39 113 85.61
vocational/technical schools.

School counselors/teachers in my high

school help college-bound students find

scholarships to apply for prior college 20 15.15 112 84.85
enrollment.

School counselors/teachers in my high
school help students decide which college 27 20.45 105 79.55
to attend.

School counselors/teachers in my high
school help students plan for how to pay 31 23.48 101 76.52
for tuition and other expenses.
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Resources. Items in this section were intended to gather information about the resources
and information provided to students to prepare for postsecondary opportunity. Levels of
agreement to the items related to school resources are shown in Table 10. For the items in this
section of the survey, participants were asked to check those resources that existed at their
school. The most frequently endorsed resources were ACT testing (98.1%), ACT preparation
(96.0%), honors programs/AP courses (95.3%), college night/visits (92.6%), and dual
enrollments (91.9%). There were relatively low levels of endorsement for early/middle college
programs (19.4%) and international baccalaureate programs (10.1%).

The endorsements of the school resources are shown in Table 11 as a function of group
(teachers versus school counselors). The largest differences were for the endorsement of FAFSA
advising and support, with 95.2% of school counselors endorsing this resource compared to only
73.5% of teachers, and financial aid night, with 98.4% of school counselors endorsing this
resource compared to only 78.8% of teachers. Compared to teachers, school counselors more
readily identified resources at the school level geared to support the postsecondary planning of
high students. Similarly to the results reported above, there were school counselors and teachers
endorsement for early/middle college programs (20.6% and 18.2%) and international
baccalaureate programs was reported less frequently (10.3% and 9.8%). These findings suggest
that high schools provide students with the academic preparation, test preparation, financial

planning, information and resources required to help prepare students for college.
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Table 10

Frequencies and Percentages of the Presence/Absence of School Resources Supporting Student
Interest and Enrollment in College: All Respondents

Unchecked Checked
n % n %

Resource

Advanced Placement Program/Courses 37 14.3 221 85.7

Honors Program/Courses 12 4.7 246 95.3

International Baccalaureate Program 232 89.9 26 10.1

Dual Enrollment 21 8.1 237 91.9
Early/Middle College 208 806 50 19.4
ACT preparation 8 3.1 250 96.9
PLAN Testing 29 11.2 229 88.8
ACT Testing 5 1.9 253 98.1
College Night/Visits 19 7.4 239 92.6
Financial Aid Night 30 11.6 228 88.4
FAFSA Advising & Support Al 159 217 841
Other

216 85.4 42 16.3
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Table 11

Frequencies and Percentages of the Presence/Absence of School Resources Supporting Student

Interest and Enrollment in College by Respondent Group

Resource Unchecked Checked
n % n %
School Counselors

Advanced Placement Program/Courses 15 11.9 111 88.1
Honors Program/Courses S 4.0 121 96.0
International Baccalaureate Program 113 89.7 13 10.3
Dual Enrollment 1 0.8 125 99.2
Early/Middle College 100 79.4 26 20.6
ACT preparation 4 3.2 122 96.8
PLAN Testing 6 4.8 120 95.2
ACT Testing 2 1.6 124 98.4
College Night/Visits 2 1.6 124 98.4
Financial Aid Night 2 1.6 124 98.4
FAFSA Advising & Support 6 4.8 120 95.2
Other 99 786 27 214
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(Table 11 Continued)

Resource Unchecked Checked
n % n %
Teachers

Advanced Placement Program/Courses 22 16.7 110 83.3
Honors Program/Courses 7 5.3 125 94.7
International Baccalaureate Program 119 90.2 13 9.8
Dual Enrollment 20 15.2 112 84.8
Early/Middle College 108 81.8 24 18.2
ACT preparation 4 3.0 128 97.0
PLAN Testing 23 17.4 109 82.6
ACT Testing 3 2.3 129 97.7
College Night/Visits 17 12.9 115 87.1
Financial Aid Night 28 21.2 104 78.8
FAFSA Advising & Support 35 26.5 97 735
Other 117 886 15 113

Five College Readiness Culture Scales and Resources. Further analysis was
performed to examine the correlations between the college readiness culture scales means and
the sum of resources to determine reliabilities and strength of relationship between scales. Table
12 details the correlations across all respondents and by school counselor and teacher groups.
Respondent’s scores on college culture readiness items were computed as the mean item score
for each individual scale. The sum of resources score was computed as the sum of the endorsed

resources for each participant. As seen in Table 12, reliability estimates on survey items for each
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college culture readiness measure yielded an internal consistency (cronbach’s alpha) coefficient
of .74 to 94, indicating adequate reliability for items measured.

Correlations between Culture Scales and Sum of Resources. For the combined
sample, there were positive and statistically significant correlations between all five measures as
seen in Table 12. For example, higher scores on the college climate scale were positively
correlated with scores on the college talk, (r = .438, p < .01) hands-on support, (r = .501, p<.01)
counselor/teacher advocacy, (r = .311, p <.01) and resources (r = .277, p <.01). The strength of
each correlation among scales indicates that higher scoring on one scale tended to reveal high or
higher scores on other scales. The strongest correlations tended to cluster around college talk,
hands-on support and advocacy measure. For example, as scores on the hands-on support scale
increased, scores on counselor/teacher advocacy scale increased as well, (r = .681, p <.01)
followed by college talk and advocacy, (r = .637, p <.01) then college talk and hands-on support
(r =.635, p <.01). The less significant correlation observed tended to revolve around the college
climate scale, specifically the relationship between college climate and resources (r = .277, p <
.01).

Correlations between Culture Scales & Sum of Resources by Groups. Similarly,
Table 12 indicates that all of the correlations were statistically significant in both groups with
two exceptions among school counselors. As reported, scores on the counselor/teacher advocacy
scale was not significantly correlated with the college climate scale nor did the scores on the
advocacy scale significantly correlate with the resource scale for the school counselor group. As
seen in Table 12, it indicates that a relationship does not exist between the scores on the college
climate and advocacy scale or between the advocacy and resource scale. However, for teachers, a

significant positive relationship exists between scores on the college climate scale and hands-on
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support, (r =.603, p <.01) as well as the scores on the counselor/teacher advocacy scale and
resources (r =.357, p <.01). Where a relationship did not exist at all among school counselors, it
shows a strong relationship among teachers. The least significant relationship was between
college climate and resources (r = .246, p < .01) among teachers. The least significant
relationship observed among school counselors was between scores on the college talk scale and
scores on the resource scale, (r =.188, p <.01) and between scores on the hands-on support
scale and scores on the resource scale (r =.211, p <.01).

Differences were observed with correlations between five college readiness scales among
groups. As shown in Table 12, the correlations between five scales tend to be significantly higher
than the correlations reported for school counselors. For example, there was a stronger
relationship between college climate and college talk (r = .459, p <.01) among teachers
compared to the relationship between college climate and college talk (r = .357, p < .01) with
school counselors. The same is evident for the greatest correlations clustered among college talk,
hands-on support and advocacy scales as reported above as a combined group. When comparing
the strength of relationship between the three scales, scores between hands-on support and
advocacy (r =.748, p <.01) produced the strongest relationship among teachers, whereas, the
relationship between the scores on college talk and hands-on support (r = .489, p <.01) produced
the strongest relationship among school counselors.

For the complete sample, there were positive correlations between each of the four
composite scores (college climate, college talk, hands-on support, and advocacy) and the
resources score. The same was true for teachers (i.e., resources scores were positively correlated
with scores on the college climate, college talk, hands-on support, and advocacy scales), but for

school counselors one of the correlations was not statistically significant. Specifically, scores on
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the resources scale were not significantly correlated with scores on the advocacy scale for school
counselors. With that exception noted; the general trend was that higher scores on the resources
scale were positively correlated with the other four culture scales.

Overall, although still adequate reliability among school counselors, teachers appear to
respond to items on college readiness scale in a more internally consisted way than school
counselors. In general, the trend of positive and statistically significant correlations indicated that
participants with high scores on one scale tended to have high scores on the other scales with the

two exceptions for school counselors involving the advocacy scale noted above.
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Table 12

Correlations between the Five College Readiness Culture Scale Means and the Sum of Resources across
All Respondents and by School Counselor and Teacher Groups

Scale 1 2 3 4 5

All Respondents

1. College Climate 0.84 438**  501**  311** . 277**
2. College Talk 0.93 .635**  .637**  .281**
3. Hands-On Support 0.86 681**  426**
4. Advocacy 0.88 .293**
5. Resources NA

School Counselors

1. College Climate 079  .357**  .223* 0.01  .241**
2. College Talk 0.93 A489**  478**  188*
3. Hands-On Support 0.74 A466**  211*
4. Advocacy 0.80 -0.03
5. Resources NA
Teachers
1. College Climate 0.86 A459*%*  603**  439**  246**
2. College Talk 094  .685** 710** 252**
3. Hands-On Support 0.87  .748** 393**
4. Advocacy 091  .357**
5. Resources NA

**p<.01.*p<.05.

Note. Scale reliabilities are provided on the diagonal of the matrices and
are boldfaced.
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In addition to examining the relationships among the scales, it was of interest to
determine if scores on the scales differed in means. Table 13 shows the results from repeated
measures analyses of variance for the college readiness culture scales across all respondents and
by school counselor and teacher groups. Only college climate, college talk, hands-on support,
and advocacy scores were used in these comparisons because the resources scores were not
computed in the same way and were not comparable to the other scales.

The top portion of Table 13 shows these results for all respondents. The overall ANOVA
was statistically significant, F (3, 255) = 70.50, p < .001. Follow up tests indicated that scores
on all four scales were significantly different from scores on the other three scales (all ps < .05).
College climate scores were lowest (M = 2.99, p = .67) followed by college talk (M = 3.26, SD
=.63) and advocacy scores (M = 3.39, SD = .55), with hands-on support scales being highest (M
= 3.52, SD = .55).

A similar analysis was performed for the school counselor group. The result from the
ANOVA was statistically significant, F (3, 123) =54.73, p < .001. Follow up tests showed the
same general trend as was observed for the complete sample with college climate scores being
lowest (M = 3.10, SD = .59) followed by college talk scores (M = 3.40, SD = .57) and advocacy
scores (M = 3.50, SD = .44), with highest scores for the hands-on support scale (M = 3.72, SD =
.35). Most of the follow up tests were statistically significant although two were not which is
likely due to the smaller sample size for this analysis when compared to the analysis for the
complete sample.

The ANOVA for the teacher group was also statistically significant, F (3, 129) = 24.65, p
< .001. Again, the general trend was found of scores increasing from the college climate scale

(M = 2.88, SD = .73) to the college talk scale (M = 3.12, SD = .65) to the advocacy scale (M =
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3.28, SD = .62) to the hands-on support scale (M = 3.32, SD = .63). Most of the follow up tests
were statistically significant although the means on the hands-on support scale and the advocacy
scale were highly similar and not statistically different.

In addition, an independent samples t test was computed to compare the resources scores
for school counselors and teachers, and this test was statistically significant, t(211) =5.43,p <
.001. This indicated that resources scores for school counselors were higher (M = 8.97, SD =

.94) than they were for teachers (M = 8.08, SD = 1.63).
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Table 13

Repeated Measures Analysis of Variance Comparisons of College Readiness Culture Scales across All
Respondents and by School Counselor and Teacher Groups

Scale Mean M SD Comparisons

All Respondents N =258
(A =.547, F (3, 255) = 70.50, p < .001, n,” = .453)

1. College Climate 2.99 0.67 <234
2. College Talk 3.26 0.63 >1;< 3,4
3. Hands-On Support 3.52 0.55 >1,2,4
4. Advocacy 3.39 0.55 >1,2;<3
5. Resources™ 8.51 1.41

School Counselor Respondents n = 126
(L = 428, F (3, 123) = 54.73, p < .001, n,? = .572)

1. College Climate 3.10 0.59 <2,3,4
2. College Talk 3.40 0.57 >1:< 3
3. Hands-On Support 3.72 0.35 >1,2,4
4. Advocacy 3.50 0.44 >1;<3
5. Resources"™ 8.97 0.94

Teacher Respondents n =132
(L = .626, F (3, 129) = 24.65, p < .001, n,? = .374)

1. College Climate 2.88 0.73 <234
2. College Talk 3.12 0.65 < 3,4

3. Hands-On Support 3.32 0.63 >1,2

4. Advocacy 3.28 0.62 >1,2

5. Resources™ 8.08 1.63

Note. Means were also computed for the sum of checked resources
across all respondents and by respondent group. Independent t-test
results of comparing means by these group were highly significant
(t(211) =5.43, p <. 001, g = .66).
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Research Question 2: What is the relationship between school counselors/teachers
perception of their high schools college readiness culture and ACT achievement in terms of their
assessment of college-climate, college talk, hands-on-support, counselor/teacher advocacy and
resources?

Correlations between Five College Readiness Culture Scales and ACT Composite Score
Further analyses were conducted to determine the relationship between the five
college readiness measures and the dependent variable, ACT composite score.

However, of primary interest in this table are the cross-correlations between the five culture

scales and Spring 2012 ACT composite scores at the school level.

As seen in Table 14, a significant positive correlation exists between three out of the five
college readiness scales. Scores on the college climate scale, hands-on support and resource scale
was significantly correlated to ACT composite scores at the school level. Of the three scales, the
correlation between college climate and ACT scores was the strongest, (r = .56, p <.01)
followed by hands-on support, (r = .26, p < 05) and resources (r = .31, p <.05). Scores on the
hands-on support and advocacy scale were not significantly correlated with the ACT composite
scores (r =.02, p<.01;r=-.24, p<.01). These findings reveal that three of the five college
readiness scales are positively correlated with ACT composite scores.

Research Question 3: What is the relationship between school counselors /teachers’
perception of their high schools’ college readiness culture and the percentage of minority and
economically disadvantaged students in terms of college climate, college talk, hands-on-support,
and counselor/teacher advocacy?

As seen in Table 14, school-level correlations between the five college readiness culture

measures and three dependent variables will be referred to in this section. Scores on the college
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climate scale were not significantly correlated with the percentage of minority students but were
negatively correlated with the percentage of disadvantaged students (r = -.45, p < .01).

Scores on the college talk scale were not significantly correlated with the percentage of minority
students nor the percentage of disadvantaged students. Hands-on support scale were not
significantly correlated with the percentage of minority students but were negatively correlated
with the percentage of disadvantaged students (r = -.25, p < .05). Scores on the advocacy scale
were not significantly correlated with the percentage of minority students or ACT composite
scores but were positively correlated with the percentage of disadvantaged students (r =.33, p <
.01). Finally, scores on the resources scale were not significantly correlated with the percentage
of minority students but were negatively correlated with the percentage of disadvantaged
students (r = -.39, p <.01) and positively correlated with ACT composite scores (r = .31, p <
.05). The percentage of minority students was positively correlated with the percentage of
disadvantaged students (r =.73, p < .01) and negatively correlated with ACT composite scores,
(r =-.69, p <.01) while the percentage of disadvantaged students was negatively correlated with
ACT composite scores (r =-.87, p <.01). Thus the general trend from these correlations was
that the five culture scales were not correlated with the percentage of minority students, to be
correlated (negatively or positively in the case of advocacy scores) with the percentage of

disadvantaged students, and positively correlated with ACT composite scores.
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Table 14

School-Level Correlations between the Five College Readiness Culture Scale Means, the Sum of
Resources, the Percentage of Minority Students, the Percentage of Economically Disadvantaged Students,
and Spring 2012 ACT Composite Scores (N = 65)

Variable 2 3 4 5 6 7 8

1. College Climate A7 837 18 337 .07 -457 567
2. College Talk 617 67 31 .24 09 .02

3. Hands-On Support 56~ 387  -13 -25 26
4. Advocacy 16 23 337 .24
5. Resources -23 -390 31
6. % Minority 737 -89
7. % E. Disadvantaged -877

8. ACT Composite Score

** 1 < 01. *p < .05.
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Research Question 4: Is the relationship between ACT achievement and school
counselors ’/teachers’ perception of their high schools’ college readiness culture different by the
percentage of minority and economically disadvantaged students in high schools?

Table 15 shows the comparison of the correlations between the college readiness culture
scales and Spring 2012 ACT composite scores by school-level percentages of minority students
and economically disadvantaged students. To determine whether the relationships between the
five measures of a school’s college readiness culture and its overall ACT composite scores were
mediated by an institution’s percentage of minority and economically disadvantaged students,
the school-level distributions of these two characteristics were observed and split into roughly
two equally-sized groups with respect to the most appropriate measure of central tendency. With
respect to the percentage of minority students at the school, that index was the median (Mdn =
27.2%); with respect to the percentage of economically disadvantaged students at the school, that
index was the mean (M = 55.1%).

As shown in the top portion of Table 15, the reduction in sample size rendered most of
the ten subgroup correlations statistically non-significant. For schools with a low percentage of
minority students the correlation between college climate scores and ACT composite scores was
statistically significant .78 (p < .01), while for schools with a high percentage of minority
students the correlation was only .32 (p < .01) and not statistically significant. Thus, in schools
with a low percentage of minority students, when college climate scores were high then ACT
composite scores also tended to be high, but the same was not true for schools with a high
percentage of minority students.

The bottom portion of Table 15 shows similar comparisons based on the percentage of

economically disadvantaged students. Again, the strongest correlation was between college
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climate scores, ACT and percentage of economically disadvantage students, indicating a
statistically significant relationship. For schools with a low percentage of economically
disadvantaged students, the correlation between college climate scores and ACT composite
scores was .74 (p < .01), while the same correlation at schools with a high percentage of
economically disadvantaged students was only .16 (and not statistically significant). So as the
percentage of economically disadvantage students decreases, the college climate scores and ACT
composite scores at the school level increase. As the percentage of economically disadvantage
student’s increase, no relationship exists between college climate scores and ACT composite
scores.

A significant positive relationship exists among hands-on support and ACT scores when
the percentage of economically disadvantage students was high. Yet, there was no relationship
between hands-on support and ACT when there were a lower percentage of economically
disadvantage students. The results indicate that the only relationship between college climate
scores and ACT composite were mediated by the school-level percentage of minority students (Z
=2.77, p <.05) and the school-level percentage of economically disadvantaged students (Z =
3.03, p <.001), when comparison of the magnitude of pairs by institutional characteristics were
examined. No others differences signifying mediation by institutional characteristics were

observed.
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Table 15

Comparison of the Correlations between the Five College Readiness Culture Scale Means, the Sum of
Resources, and Spring 2012 ACT Composite Scores by School-Level Percentages of Minority Students
and Economically Disadvantaged Students (N = 65)

r rq ry
Scale (Total) Low%  High % z P
% Minority (Mdn Split = 27.2%)

Overall Correlation with ACT Composite r = -0.69, p < .001
1. College Climate 0.56** 0.78** 0.32 2.77** 0.01
2. College Talk 0.02 0.26 0.07 0.72 0.48
3. Hands-On Support ~ 0.26* 0.24 0.19 0.19 0.85
4. Advocacy -0.24 -0.26 -0.07 -0.74 0.46
5. Resources 0.31* 0.34 0.14 0.82 041

% Economically Disadvantaged (M Split = 55.1%)

Overall Correlation with ACT Composite r = 0.87, p <.001
1. College Climate 0.56** 4% 016  3.03**  0.00
2. College Talk 0.02 0.27 -0.07 1.33 0.18
3. Hands-On Support 0.26* 0.28 .38* -0.46 0.65
4. Advocacy -0.24 -0.01 0.07 -0.31 0.76
5. Resources 0.31* 0.04 0.10 -0.24 0.81

**p<.01.*p<.05.

Note. Sizes of two groups split at the median were 33 and 32, respectively.
Sizes of the two groups split at the mean were 31 and 34, respectively.
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Summary
The results of the data analysis regarding the extent of relationship between college
readiness culture, ACT achievement and school composition were reported in this chapter.
Procedures employed in the data analysis included frequencies and percentages, correlations and
tests for differences between mean groups. Immediately following this chapter, a review of
findings will be discussed in the context of past research and recommendations are offered for

educational practice and future research.
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Chapter 5
Summary, Conclusion, Implications And Recommendations

The final chapter briefly reviews the problem statement and research design used for this
study. The researcher discusses the summary of findings and provides interpretations of these
findings based on the analysis performed. Conclusions are drawn in the context of existing
research and recommendations for other possible research areas and practice are discussed.

Closing the college readiness gap among high school students is the cornerstone of
national reform. Research and national statistics shows that some students are more likely to
prepare for, enroll in, and successfully complete college than others (Weinstein & Savitz-Romer,
2009; NCES, 2011). This persistent reality is more common for minority and low-income
students, who are derailed by the lack of academic preparation, college knowledge, resources and
shared advising in their high schools (ACT, 2009; Spence, 2009; Venezia et al., 2006). Literature
on college readiness and attainment emphasize that the significant disparities found among high
school graduates are set in motion by a continuous and interactive function of the college culture
established at the high school (McDonough, 2005).

The purpose of this study was to examine the relationships between school composition,
college culture and ACT achievement in Tennessee high schools. In order to investigate these
relationships, descriptive, correlational and analysis of variance (ANOVA) analyses were
performed using educational data collected on 65 high schools and survey data from 258

Tennessee school counselors and teachers.
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Research Questions

The following four research questions were investigated in this study:

1. What perception do school counselors/teachers have of their high schools’ college
readiness culture in terms of their assessment of college climate, college talk, hands-on-support,
counselor/teacher advocacy and resources?

2. What is the relationship between school counselors/teachers perception of their high
schools college readiness culture and ACT achievement in terms of their assessment of college-
climate, college talk, hands-on-support, counselor/teacher advocacy and resources?

3. What is the relationship between school counselors/teachers perception of their high
schools college readiness culture and the percentage of minority and economically
disadvantaged students in terms of college climate, college talk, hands-on-support,
counselor/teacher advocacy and resources?

4. s the relationship between ACT achievement and school counselors/teachers
perception of their high schools college readiness culture different by the percentage of minority
and economically disadvantaged students in high schools?

Review of Methodology

In order to examine the relationship between ACT achievement, school composition and
school counselors/teacher perception of the college readiness culture of high school’s in
Tennessee, a quantitative research design was determined for this study. Quantitative research
methods emphasize that an “objective reality” can be gathered and statistically analyzed
numerically (Glatthorn & Joyner, 2005). The three methods of research assumed in this study

included descriptive, correlational and analysis of variance.
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In this study, descriptive and correlational statistics were used to describe the background
characteristics of the population under study and between variables. Correlational analysis was
performed to examine the relationship between ACT achievement, school composition and
school counselors/teacher perception of the college readiness culture of high school’s in
Tennessee. Analysis of variance measured differences in the College Readiness Culture
constructs surveyed by participants.

Data Analysis

The quantitative study relied on secondary existing education data and survey data of
school counselors and teachers in Tennessee high schools. ACT achievement and school
demographics were gathered from the 2012 Tennessee state report card. High school counselors
and teachers perception of their high school’s college readiness culture was elicited through an
on-line questionnaire. The population consisted of stratified sample of 120 Tennessee school
districts. The 36 school districts pooled from the stratified sample identified 65 highs schools
with a reported ACT composite score. The researcher gathered perceptual data from 258 out of
294 possible high school counselors and teachers. Data collected for this study was organized to
perform the statistical analyses to answer the research questions posed for this study.

Summary of Findings

A summary of findings is presented below. The four research questions and their results
are addressed.

The first research question examined school counselors/teachers perceptions of their high
schools’ college readiness culture in terms of their assessment of five measures used in this
study. Findings reveal that school counselors and teachers in the high schools surveyed endorsed

their high schools’ college readiness culture. Survey items most often agreed upon among
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school counselors/teachers included beliefs/task such as: a) academic preparation, b) educational
and college advising, c) in-depth discussion about college entrance exams, college admission
requirements, d) student’s readiness for college, and ¢) expectations for college-bound students
to have multiple options. School counselors/teachers most frequently endorsed resources such as
ACT testing and preparation, advanced courses, college night/visits, and dual enrollment. School
counselors most often agreed more with college climate, college talk, hands-on support and
counselor/teacher advocacy items than teachers systematically across all scales. The results
indicate a substantial gap between school counselors and teachers perception of their overall
expectations for college planning and attainment among students. In this study, school
counselors more readily endorse the college readiness culture in their high school.

The second research question examined the relationship between school
counselors/teachers perception of their high schools’ college readiness culture and ACT
achievement in term of their assessment of the five measures used in this study. A major finding
reveals that in the presence of other college readiness culture measures, the relationship between
ACT scores and scores on the college climate scale had the most significant positive relationship.
Additional findings indicate there is a strong, positive correlation between all college culture
readiness scales measured in this study. As a cluster, college talk, hands-on support, and school
counselor/teacher advocacy produced the most significant correlation for all groups. Mean
differences between scales show that items on the hands-on support scale were more strongly
supported, followed by school counselor/advocacy, college talk and college climate among the
combined sample and subgroups.

The third research question aimed to learn more about the relationship between school

counselors/ teachers perception of their high schools college readiness culture and the percentage
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of minority and economically disadvantaged students in terms of the five measures used in this
study. The researcher compared correlations between five college readiness culture scale means
and three dependent variables. Correlation analysis revealed that the five college readiness
culture scales were not associated with the percentage of minority students in any aspect.
However, there was a significant negative relationship between scores on the college climate,
hands-on support, resource scale and the percentage of economically disadvantage students. The
only significant positive relationship involved the relationship between scores on the school
counselor/advocacy scale and the percentage of economically disadvantage students.

The last research question focused on whether the relationship between ACT
achievement and school counselors/teachers perception of their high schools’ college readiness
culture differed by the percentage of minority and economically disadvantaged students in high
schools. Results show that in high schools with a low percentage of minority and economically
disadvantage students, the relationship between college climate and ACT scores sustains a
significant, positive increase. In schools with a higher percentage of economically disadvantage
students, the relationship between hands-on support and ACT scores has a positive increase.
Discussion and Implications

The purpose of this study was to examine whether and to what extent the percentage of
minority and economically disadvantage students in high schools affects the relationship
between ACT achievement and school counselors/teachers perceptions of the college readiness
culture in Tennessee high schools. As a result of the findings discussed earlier, the researcher
drew the following conclusions. A generalized summary of the findings and implications can be

found in the appendix.
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Interpretations of the findings. First, the findings provide evidence that students have
access to a college culture that supports college aspirations and planning in these high schools.
Positive correlations were observed among all college readiness culture scales, indicating school
counselors and teachers frequently engage in-depth conversations and educational planning with
students. However, in terms of the five measures, the overall beliefs and expectation of student’s
aptitude for college enrollment, as captured by college climate, yielded the greatest increase on
the school-level ACT composite score.

Further, it is also noteworthy to address the incongruence between school counselors and
teachers perception of the high school environment. A few interpretations of these results could
include: (1) school counselors and teachers responses most likely reflect their assigned role to
improve student’s college awareness and planning, or (2) teachers were more transparent about
the collective role of both school counselors and teachers efforts in enhancing college readiness
among students. School counselors may have a more positive outlook because they have greater
access to students who express interest for college and who have gained access to college.
Teachers may have a somewhat critical view of the environment because they are privy to the
formal and informal communications between faculty and students regarding their readiness for
college. It may reflect the “knowledge gaps” and value of preparing students for college outside
of the high school curriculum. These differences indicate not so much that school counselors
perception or teachers perception is more accurate than the other but that traditional roles
regarding college advising versus teaching may influence the on-going sustainability of a strong
college readiness culture.

Second, the analyses reveal that the percentage of minority students is not related to the

college readiness culture. The same is not true for the relationship between the percentage of
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economically disadvantage students and college readiness culture in terms of college climate,
hands-on support and resources. As the percentage of economically disadvantage students
increases, school counselors and teachers perception of college climate, resources and hands-on
support is less positive. It is important to note, that school’s with a higher percentage of minority
and economically disadvantage students tend to be the same schools. Ideally, the make-up of
student body should not impact the beliefs and practices of the school personnel charged to
improve student’s educational opportunity. This study shows that the fidelity to which school
counselors and teachers (are perceived to) engage in the practices needed to improve college
readiness among high school students is conditional on the socieo-economic composition of the
school.

These findings are further amplified when the correlations between the college climate
measure and school-level ACT composite were found. As the percentage of minority and
economically disadvantage students decreases, those schools with higher ACT scores and college
climate scores gain a stronger relationship. The same is not true for the high schools with higher
percentages of minority and economically disadvantage students. The immediate link found
between college climate and ACT composite scores do not exist when students of low-income
families is more pronounced. While considering this information, it seems that schools would
make greater effort to set high standards and frequent support for those least likely to have access
to parents or family members who have attended college.

Last, an unexpected finding in this study demonstrates that when high schools are divided
by the have percentage of student demographics (high versus low), school composition does not
impact the overall relationship between college readiness culture and ACT achievement.

Meaning, college planning activities, advising and support are not significantly different from
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high school’s serving large or smaller populations of minority and economically disadvantage
students. This is not as troubling for school’s who serve students of non-minority and middle-to-
high-income families but for those students from minority and low-income backgrounds their
readiness for college could certainly be impacted by the lack of relationship. It is precisely these
students who have the most difficulty preparing for college and who are dependent on the
expectations and norms of the high school environment. Therefore, the assumption that the link
between college readiness culture and ACT achievement is contingent upon the composition of
the school was only partially supported.

Relationship of the Current Study to Prior Research. Emphasis placed on college
culture in existing literature maintains that the established norms and expectations of a school
environment can influence college preparation and attainment among students. Multiple studies
have shown that student engagement in college planning coupled with adequate guidance,
resources and supportive relationship increases their chances of preparing for and enrolling in
college (Bell, et al., 2009; Conley, 2007; Perna & Thomas, 2006; Roderick., 2011). Differences
found among school counselors and teachers regarding college advising and support are
consistent with previous studies. Earlier research demonstrates that college emphasis among
teachers may reflect the traditional function of school counselors who are charged with the sole
responsibility for managing the curriculum tracks, advising college plans, providing information,
resources and shaping postsecondary endeavors (Lee & Ekstrom, 1987; Perna., 2008;
Rosenbaum., 1996). Corwin and Tierney (2007) note that although school counselors recognize
their professional responsibility and teachers have daily access to provide guidance; low
systemic support for college information and planning among school counselors and teachers is a

major hurdle for sustaining college cultures in high schools. Most urban and rural schools seem
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to conflict with the value, norms and social relationships needed to reinforce college preparation
and attainment (Schneider, 2007).

High schools in this study with a disproportionate population of students from low-
income families show that while inheritably dependent, they are least likely to have access to
shared advising, college knowledge and academic preparation needed to attain college (Conley,
2007; Deil-Amen & Tavis, 2009). These findings are consistent with McDonough’s (1997) study
which found that in high schools serving students of lower socieo-economic status (SES), the
prescriptive norms used to guide college goals had a much greater impact on student’s
aspirations for college than those from higher SES backgrounds. Inconsistent with other
research, this study shows that the relationship between college readiness culture (as measured in
this study) and percentage of minority students does not produce a strong correlation. Multiple
studies have demonstrated that significant disparities in college readiness among students of
minority and low-income background. These disparities are associated with poor academic
preparation, lack of knowledge and social-network provided by schools (Avery & Kane, 2004;
Kirst, 2004; Roderick et al., 2009). One of the positive findings related to the percentage of low-
income students in this study, shows that economically disadvantage students expected to
prepare and enroll in college is positively related to counselor/teacher advocacy and ACT
achievement. This indicates that although the college readiness culture at schools with a high
percentage of low-income students may be less than adequate, the school counselors and teachers
do see themselves as advocates for these students.

Several studies (ACT, 2007, 2010; Adelman, 1999, 2006; Balfanz, 2009; Carbannaro,

2005; Venezia et al., 2004) have discussed the significant disparities found in the academic
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preparation of minority and low-income students and its impact on student’s readiness for
postsecondary education. Similarly in this study, schools with a higher percentage of

minority and economically disadvantaged students, ACT composite scores tended to be weaker
than at schools with a lower percentage of economically disadvantaged students. These findings
are consistent with past studies that have shown that low-income and minority students are less
ready to go to college than students from higher-income families and White students (NCES,
20064a, 2006b, 2011b). In fact, higher achieving, low-income students are enrolling in college at
the same rate as lower achieving, low-income students (Weinstein & Savitz-Romer, 2009). A
lack of preparation is, as would be expected, strongly predictive of college failure or a failure to
even enroll in college (ACT, 2004; Adelman, 2006; Conley, 2007). For income, recent research
has indicated that over 80% of students from high-income backgrounds enroll in college
immediately following high school compared to barely half of those from low-income
backgrounds (NCES, 2011b).The outcomes are similar in terms of ethnicity, with higher
percentages of White students earning college degrees in greater numbers than African-
American or Hispanic students together (Balfanz, 2009).

Further, as indicated by the current study, the overall college readiness culture was not
significantly related to ACT achievement when comparing the percentage of minority and
economically disadvantage students. Although there is an interaction of some kind as seen with
the college climate scale, other internal or external factors are contributing to student’s
performance on the ACT. Several studies, (Adelman, 2006, ACT, 2010: Venezia et al. 2003;
NCES, 1998) have all determined that the single most predictive factor aiding college success is
the quality and academic rigor of the high school curriculum. For example, NCES (2011) when

examining curriculum tracks among high school students, NCES (2011b) found that 75% of
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students completed a curriculum below standard, whereas, Asian/Pacific Islander and white
students attained a more challenging curriculum nationwide. Venezia et al (2004) found that
students in accelerated tracks and of high-income status were more knowledgeable of college
expectations and admission requirements and therefore were better prepared for college
enrollment than peers in general tracks.

Previous research on school culture discusses the interrelated cycle of shared beliefs,
values, traditions and behaviors of among teachers and students. A positive school culture is
powerful enough to personalize shared governance or stifle the progress of any goal prescribed to
improve student achievement (Sergiovanni & Stratt, 2007; Yonezawa et al., 2008;).

With regards to the college climate measure, students attending high school’s with a smaller
population of low SES are more likely to be immersed in a school culture that holds high
expectations for academic achievement and college attainment. Hill (2008) found that schools
serving high concentrations of minority and low-income students were least likely to have the
organizational norms, expectations or equitable distribution of resources for college planning.
Recommendations for Further Researcher

The following study contributes to our understanding of how a high schools college
culture impacts college attainment and success. The findings yield additional opportunities to
expand on this topic in future studies. Based on the conclusions of this study, the researcher
offers the following recommendations for future research.

Future studies could employ similar analyses using a larger sample or a sample
comprising of a more diverse geographic location. First, further exploration at the regional and
national level could further provide information about the extent to which the college readiness

culture, school composition, and ACT achievement is related. Second, studies could consider
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examining the initial comparisons found in this study and explore between rural, urban and
suburban schools high schools. Third, researchers could investigate not only school counselors/
teachers but students and administrators perceptions of their high school college culture. These
comparisons would provide valuable information that may serve to affirm or disconfirm school
counselors/teachers perceptions. Fourth, a series of analyses of can help explain differences
between subgroups in high school with a strong versus poor college readiness culture could
determine if practices do indeed influence student’s readiness for college. Fifth, similar analyses
as employed in this study could include additional variables, (GPA, curriculum, % of college
acceptances, % to enroll i.e.) and hierarchical regression to identify the factors most closely
associated with ACT composite scores. Finally, an additional study could consider exploring a
qualitative study of graduate’s perception of the strengths and shortcomings of their high schools
college culture.
Summary

Student’s college aspirations and effort to plan for college is influenced by the college
readiness culture established by schools. Their educational pursuits are affirmed through an
ongoing process of learning and dissemination of college information through their academic
tenure. There is a push to better articulate the academic skills and knowledge needed for
postsecondary education to resolve the college readiness gap. Research on the college-going
culture is helping enhance those efforts by shedding light on the comprehensive task of preparing
students for college, which extends beyond the high school curriculum. The findings of this
study together with current literature can contribute to national and state-wide efforts to over-

haul the college readiness and attainment gap. Specifically for educators, who make provisions
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through teaching and college advising, must reconsider the ideals and beliefs that drive
educational practices and support in their organizations.

Perhaps, schools could work on evolving their outreach efforts to students and creating a
college culture that serves their specific population. College readiness is a unique concept and it
must be approached as such when simultaneously considering the internal and external
components of schools and communities. All schools must improve their organizational capacity

to build the necessary environments needed to equip students for post-secondary education.
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College Readiness
Culture

College Climate

College Talk

Appendix

Findings

There is a positive correlation between
college climate and ACT composite scores.

There is a negative correlation between
college climate and the percentage of
economically disadvantage students

The positive correlation found between
college climate and ACT composite scores
is strengthened in high schools with a lower
percentage of economically disadvantage
and minority students.

No correlation between college talk, school
composition and ACT composite scores
exist.
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Key Findings and Implications of College Readiness Culture

Implications

These are implications
concerning school-level beliefs
about students’ academic
preparation, aptitude for college
planning and attainment.

Those core-beliefs can influence
students’ academic effort in
school and college aspirations to
plan for postsecondary options.

Specifically, schools serving a
larger percentage of students from
low-income families should
consider assessing the
organizational norms, practices
and beliefs that act as barriers to
college readiness.

There are implications concerning
the formal/informal
communication channels
established to enhance college
awareness.

While frequent discussion about
the collegiate experience and
appropriate planning trainings
can empower students to pursue
goals, schools should not rely on
“college talk” alone. Students
must be equipped with academic
skills and college knowledge to
effectively plan for college
options.

Schools should operationalize
“college talk” through various
task. Task such as curriculum



Hands-on Support

Counselor/Teacher
Advocacy

Resources

There is a negative correlation between
hands-on support and the percentage of
economically disadvantage students.

There is a positive correlation between
hands-on support and ACT composite
scores.

The positive correlation found between
hands-on support and ACT composite scores
is strengthened only among high schools
with a higher percentage of economically
disadvantage students.

There is a positive correlation found
between counselor/teacher advocacy and the
percentage of economically disadvantage
students.

No correlation is found between
counselor/teacher advocacy and ACT
composite scores.

There is a negative correlation between
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planning, student organizations,
departmental meetings and/or
collaborative planning with
universities to better equip
students for college

attainment.

There are implications concerning
the individual and collective roles
school faculty play in college
advising and guidance based on
the socio-economic status of
students.

Emphasis placed on social-
networks within a school’s is
paramount to students of low-
income families. These students
are more likely to need school
support to effectively plan for,
apply and enroll in college.

Schools can improve their support
by creating opportunities for
educational and postsecondary
planning during the regular
school day. Schools could
enhance support by identifying
students’ needs and organizing
the support of faculty in school-
wide practices.

There are implications concerning
the link between college
preparatory activities and college
readiness.

Schools should employ a variety
of planning strategies to better
align student’s academic
preparation and postsecondary
options together.

Schools can develop individual
and school-wide benchmarks to
assess students’ progress towards
college goals.

There are implications concerning



resources and the percentage of
economically disadvantage students.

There is a positive correlation between
resources and ACT composite scores.
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the distribution of information
and resources to promote college
readiness.

Students must have equitable
access to current
information/resources to
effectively plan for college.

Each faculty member should be
familiar with the resources
available and incorporate
information into school-wide
practices regularly.

Schools should work on
organizing training/workshops for
school faculty to up-date their
college knowledge.
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Letter of Transmittal
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P/‘afembm/ Setool Counselor
Doctoral Condidate

140



THE UNIVERSITY OF

MEMPHIS.

Dreamers. Thinkers. Doers.

Welcome to the College Culture and Support Structures Survey.

This survey is intended to gather school counselors and teachers perception of their high
school's college culture.

The survey is composed of five parts which include: Demographic portion, Perception of
College Readiness Culture, Discussion of College-Related Information, Support for
Educational Planning and Advocacy for College-Bound Students.

Each participant will be provided with a total of 24 statements that describe some aspect of
school counselors/teachers expectation for and role in student’s postsecondary planning.
Each participant will be asked to respond on a 4-pont scale, indicating the ""Extent" or
"Frequency,' of agreement with each statement.

The rating should expand beyond your role "'solely™ as a school counselor or teacher and
consider if all your colleagues accomplish the same task/provide support to students. Your
rating does not reflect you singly but how you perceive the *'schools™ role in building a
college culture.

I appreciate your response to our request for participants.

e - Page Break -----------=---mmmmmmeemm e

Consent to Participate

Participation in this survey is voluntary and your answers will be kept
confidential.

If you agree to participate, please select the "agree" response below. If you choose not
to participate, please select "decline” response below to exit the survey immediately.

. | understand these conditions and agree to participate. Go to survey.

. | understand these conditions but choose to decline. Exit Survey.

e ---- Page Break---------- memmmmmemme e
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Demographic Portion

Directions: Respond to each of the following five questions about you by selecting the
appropriate option.

Identify your high school

e - Page Break --------------mmmmmm e

What position are you currently assigned?

B School Counselor  [ll] Teacher

e - Skip LOQIC ------=--=mmm oo
What subject do you teach in your high school?
[ English

B Mmath

B science

. Other

e - SKip LOQIC -----=-=-==mmmmmmmmm oo

What grade level or group of students do you provide college and career
counseling in your high school?

[ oth grade

[ 10th grade

B 11th grade

B 12th grade

. College/Career for multiple grades
How many years of experience do you have?

B Less than 6 months
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I 6 months to less than 1 year
B 1 year to less than 3 years
I 3years to less than 5 years

I 5 years or more

How long have you been at your school?
B Less than one year
I One year but less than two years
B 2-5years
I 6-10 years
- 11+ years

-------------------- - ----------------- Page Break

Part I: Perception of the College Readiness Culture

The four items in this section are intended to assess the expectations and beliefs of
school counselors and teachers regarding the school's "college readiness culture.”

Indicate the extent to which counselors/teachers in your high school believe the
following about students plans and preparation for college.

Toa Tosome Toagreat To avery
slight extent extent great
extent extent

1. School counselors/teachers in my high
school expect most students to go to college.

2. School counselors/teachers in my high
school help students plan for college outside of
class time.

3. School counselors/teachers believe the
curriculum in our high school is focused on
helping student’s get ready for college.

4. School counselors/teachers believe many of

the students in our high school are planning to
go to college.
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Part Il: Discussion of College Options

The eight items in this section are intended to assess how much school counselors and
teachers in your high school discuss postsecondary planning with students.

Indicate how frequently counselors/teachers in your high school carry out in-
depth discussions with ALL students concerning their college options.

Very Somewhat Somewhat Very
infrequently infrequently  frequently  frequently

5. School counselors/teachers in my high
school discuss different admission
requirements for community colleges
versus four year universities with
students.

6. School counselors/teachers in my high
school discuss different admissions
requirements among four year colleges
with students.

7. School counselors/teachers in my high
school discuss with students how to
decide which college to attend.

8. School counselors/teachers in my high
school discuss with students the
likelihood of being accepted into different
types of colleges/universities.

9. School counselors/teachers in my high
school discuss with students what
ACT/SAT scores are needed to get into
the college they want to

attend.

10. School counselors/teachers in my
high school discuss with students their
readiness for college-level

work.

11. School counselors/teachers in my
high school discuss with students the
opportunities to attend out-of-state
schools.
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12. School counselors/teachers in my
high school discuss with students the
kind of study skills they will need in

college or vocational/technical school.

Part Ill: Support for Educational Planning

The five items in this section are intended to assess how much
school/counselors/teachers encourage and provide students with support for
educational and postsecondary planning.

Indicate the extent to which counselors/teachers at your high school actively
support ALL students with educational aspirations and planning.

Toa Tosome Toagreat Toavery
slight extent extent great
extent extent

13. School counselors/teachers in my high
school help students select courses that meet
state graduation requirements.

14. School counselors/teachers in my high
school help students select courses they will
need for college admission.

15. School counselors/teachers in my high
school encourage students to take AP/honors
courses.

16. School counselors/teachers in my high
school encourage students to continue their
education after high school.

17. School counselors/teachers in my high
school talk to students about colleges that are
suited for their interest and abilities.
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Part IV: Advocacy for College-Bound Students

Items in this section are intended to assess how much school counselors/teachers are
perceived to help college-bound students with the college search and application
process.

Indicate how frequently counselors/teachers in your high school help with the
following with students whom are expected to plan for/pursue post-secondary
education.

Very Somewhat Somewhat Very
infrequently infrequently  frequently  frequently

18. School counselors/teachers in my
high school encourage college-bound
students to apply to several different
colleges.

19. School counselors/teachers in my
high school talk to college-bound
students about what college is like.

20. School counselors/teachers in my
high school help college-bound students
fill out applications for college or
vocational/technical schools.

21. School counselors/teachers in my
high school help college-bound students
find scholarships to apply for prior college
enroliment.

22. School counselors/teachers in my
high school help college-bound students
decide which college to attend.

23. School counselors/teachers in my
high school help college-bound students
plan for how to pay for tuition and other
expenses.
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Part V: Resources for Postsecondary Planning

This section is intended to gather information about the resources and information
provided to students to prepare for postsecondary opportunity.

24. Indicate which of the following resources are available for college planning and
readiness in your high school by selecting the box left of that resource. If there are

resources not mentioned in the provided list, indicate them in the space provided.

Advanced Placement Program/Courses
Honors Program/Courses
International Baccalaureate Program
Dual Enrollment

Early/Middle College

ACT preparation

PLAN Testing

ACT Testing

College Night/Visits

Financial Aid Night

FAFSA Advising & Support

Other resource(s) not mentioned above (please specify)

- Page Break----------

Exit Survey

We appreciate your interest and participation in this study!

Please forward any questions, suggestions or concerns about the study to
smoss2@memphis.edu
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